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Abstract

In order to give the best and accurate orientation to teachers working in school organizations, it seems
to be necessary to determine their motivation level. Thus, the purpose of the current study is to
determine the motivation level of teachers working in state elementary and secondary schools.
Moreover, the study also looks at the relationships between motivation level of teachers and type of
the school, the number students in the class, length of service and job satisfaction. The universe of the
present study conducted according to descriptive survey model consists of 1310 teachers working in
76 elementary and secondary schools in Mentese district of the city of Mugla and the sampling is
comprised of 398 teachers randomly selected from among the universe. The data collection instrument
of the study has two parts, personal information form and teacher motivation scale. In order to
determine the factors motivating teachers, “Teacher Motivation Scale” was developed on the basis of
“Workers® Job Satisfaction Evaluation Scale” developed by Giilten incir (1990), a literature review
and expert opinions The Cronbach Alpha reliability coefficient of the scale was found to be 0.834. The
findings of the study revealed that the motivation level of the teachers working at state schools is high
in general. It was also found that the teachers’ motivation levels do not vary significantly depending
on type of the school, the number of students in the class and length of service but vary significantly
according to job satisfaction.
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Introduction

Today, one of the important prerequisites of being a developed society is effective execution
of educational and instructional activities. The most influential factor determining the efficiency of
these educational and instructional activities is the teacher. The teacher is the person who holds a great
potential in the determination of the future of a society. It is known that the teacher’s power to
influence the student and educational programs is greater than that of the other elements involved in
education (Erdem, 1998). Thus, teacher education and their qualifications are of great importance.
Therefore, teachers should strive for personal development and gain the identity of a professional
teacher (Azar and Cepni, 1999; Giizel, 2011).

Today, success of any organization is closely associated with the motivation of its workers
(Yigenoglu, 2007; Sonmezer & Eryaman, 2008). Educational organizations are not an exception and
there is much research focusing on the motivation of teachers (Can, 2015; Mansfield and Beltman,
2014; Ozen, 2014; Giiclii, Recepoglu and Kiling, 2014; Lourmpas and Dakopoulou, 2014; Recepoglu,
2014; Satman, 2013; Oztiirk and Uzunkol, 2013; Yal¢in and Korkmaz, 2013; Ada et al., 2013;
Sharabyan, 2011; Giizel, 2011). The word of motivation comes from the Latin word “Moti” meaning
“to move”. Motivation is an affective factor directing and reinforcing human behaviors to reduce a
drive or to achieve a goal (Wright and Wiediger, 2007; Yilmaz and Huyugiizel Cavas, 2007). In the
field of psychology, conscious and unconscious elements initiating a behavior, making it
understandable, explaining , sustaining and directing it are called motives. The process of the
formation of a behavior as a result of motives is called “motivation” (Koknel, 1983). Similar definition
is offered by Tiurk Dil Kurumu Sézliigi (2000) as “motivation is making eager, encouraging and
getting into action” (A¢iksoz, 2008).

Motivation is a state of reinforcement having physiological, cognitive and affective
dimensions and putting an individual into action for a specific purpose, making the individual more
willing to perform a task and increasing the will of working, giving energy and direction and directly
affecting the performance of workers (Jonett, 2009; Ozdemir and Muradova, 2008; Ofoegbu, 2004;
Basaran, 1991). Motivation involves all internal and external stimuli, desires and wishes promoting
people to move, giving directions to their behaviors, affecting, checking, reinforcing human behaviors
by means of their thoughts, hopes, beliefs, needs and fears (Oriicii and Kambur, 2008; Giizel, 2011).

Depending on the data collected from various organizations, two types of motivational sources
were determined for educational organizations as intrinsic and extrinsic. Intrinsic motivation comes
from the desire of feeling adequate and independent and meeting higher level needs (Onaran, 1981).
Intrinsic motivation is shaped parallel to an individual’s own interest, curiosity about a task and
satisfaction derived from accomplishing the task. Enthusiasm, pleasure and desire are important
intrinsic motivators for an individual to perform a task. When the teacher puts the greatest emphasis
on the job satisfaction while performing an activity within the educational organization, it means
he/she is intrinsically motivated (Giiglii, Recepoglu and Kiling, 2014; Millette and Gagne, 2008; Lin,
2007). On the other hand, extrinsic motivation comes into being as a result of external stimuli and task
itself is not the focus of attention (Akbaba, 2006). Here, the stimulus arousing the motivation of an
individual is imposed by external sources. Reward, punishment and physical conditions of the
individual are all examples of the sources of extrinsic motivation (Littlejohn, 2008). School
organizations need teachers to accomplish their objectives and they employ material motives for their
teachers to achieve organizational objectives. For an individual to be intrinsically motivated, some of
his/her basic needs must have already been met (Yildirim, 2007).

Success of an organization is closely associated with the motivation of the workers of this
organization (Yigenoglu, 2007). Thus, great deal of research has focused on how to motivate teachers
at schools that are the smallest unit of educational organizations. Improved motivation will increase
the efficiency of the teacher and accordingly the efficiency of the student. Thus, it will be easier for
educational organizations to achieve their goals.
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There are many factors affecting the intrinsic and extrinsic motivation of teachers working in
school organizations included within the education system. Factors such as physical conditions of the
school, job satisfaction, type of control imposed, wages, interpersonal relations, pleasure taken from
the job determine whether the motivation will be low or high (Ada et al., 2013; Yal¢in and Korkmaz,
2013; Giizel, 2011; Dereli and Acat, 2010). Thus, the purpose of the current study was set to be to
determine the motivation level of elementary and secondary school teachers. In this regard, the current
study seeks answers to the following questions.

1) What is the motivation level of elementary and secondary school teachers?

2) Does the motivation level of the elementary and secondary school teachers’ motivation level
vary significantly depending on type of the school, the number of students in the class, length of
service and job satisfaction?

Method

The present study employed the survey method. Survey studies are used to determine the
existing situation. As there are comparisons made in relation to type of the school, the number of
students in the class, length of service and job satisfaction, sectioning approach is adopted and as it is
intended to determine the relationships between the continuous variables, relational screening
approach is adopted (Cepni, 2010).

Universe and Sampling

The universe of the present study consists of 1310 teachers working in 76 elementary and
secondary schools in Mentese district of the city of Mugla and the sampling is comprised of 398
teachers randomly selected from among the universe. Demographic characteristics of the teachers in
the sampling are as follows: 47.7% (n=190) of the teachers are males, 52.3% (n=208) are females;
5.5% (n=22) are in the age group of 21-30, 38.2% (n=152) are in the age group of 31-40, 39.7%
(n=158) are in the age group of 41-50, 16.6% (n=66) are in the age group of 51 and over; 89.7%
(n=357) are married, 10.3% (n=41) are single; 10.1% (n=40) hold an associate degree, 80.2% (n=319)
hold a bachelor’s degree, 9.8% (n=39) hold a post-graduate degree.

Data Collection instrument

In the study, “The Questionnaire of Factors Motivating Teachers” was employed to collect
data. The questionnaire is comprised of two parts. First part aims to elicit demographic features of the
teachers and the second part is the teacher motivation scale. In the first part of the questionnaire, there
are some items to elicit some demographic features of the teachers (type of the school worked, the
number of students in the class, length of service and job satisfaction).

In the second part of the questionnaire, there is “The Teacher Motivation Scale” to determine
the factors motivating the teachers. This scale was developed on the basis of “Workers’ Job
Satisfaction Evaluation Scale” developed by Incir (1990), a literature review and expert opinions. The
Cronbach Alpha reliability coefficient of the scale was found to be .834. This value shows that the
scale has a reliable structure.

Findings

In order to find an answer to the first research question, means and standard deviations related
to the teachers’ motivation levels are presented in Table 1.
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Table 1. Distribution of the Teachers’ Motivation Levels

N The lowest The highest score Mean S
Teachers’ score
motivation 55 149 124.14 11.16
levels 398 Low Medium High Very high
2 17 360 19

The teachers’ mean score for the attitudes towards motivational factors is 124.14, standard
deviation is 11.16. These values reveal that the teachers’ attitudes towards motivational factors are
ahigh. This finding shows that in general the teachers are affected from motivational factors.

In order to find an answer to the second research question of the study, the results of the one-
way variance analysis (ANOVA) conducted to elicit the relationships between the motivation level
and type of the school worked, the number of students in the class, length of service and job
satisfaction are presented in Tables 2, 3, 4, and 5.

Table 2. The Results of One-way Variance Analysis (ANOVA) Conducted to Determine whether the
Teachers’ Motivation Level Varies Significantly depending on Type of the School Worked

Variable N Mean Sd
(1) Elementary 125 123.56 11.85
(2) Secondary 110 125.86 8.81
(3) High school 162 123.43 11.94
Variance Difference

MS df SS F p

Type of School Source Scheffe
Between 448.85 2 224.42 1.80 .16
Groups
Intra 48877.38 394 124.05 -
Groups
Total 49326.23 396

As can be seen in Table 2, one-way variance analysis conducted to determine whether the
teachers’ motivation level varies significantly depending on type of the school revealed that the
difference between the arithmetic means of the groups is not significant (F=1.80; p>.05).

Table 3. The Results of One-way Variance Analysis (ANOVA) Conducted to Determine whether the
Teachers’ Motivation Level Varies Significantly depending on the Number of Students in the Class

Variable N Mean Sd
(1) 34 124.35 8.24
) 163 123.64 12.88
3) 174 124.02 9.93
, , 4) 26 127.88 10.43
The number o : i
Students  in thg g;r;ril;ce MS df SS F p ]S)éflfeefrfznce
class Between 408.54 3 136.18 1.09 .35
Groups
Intra 48917.68 393 12447 -
Groups
Total 49326.23 396

As can be seen in Table 3, one-way variance analysis conducted to determine whether the
teachers’ motivation level varies significantly depending on the number of students in the class
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revealed that the difference between the arithmetic means of the groups is not significant
(F=1.09;p>.05).

Table 4. The Results of One-way Variance Analysis (ANOVA) Conducted to Determine whether the
Teachers’ Motivation Level Varies Significantly depending on Length of Service

Variable N Mean Sd
(1) 17 127.11 8.60
) 51 126.72 10.21
3) 100 122.95 12.18
4) 229 123.87 10.99
Length of Service gjlr;ril;ce MS df SS F p ]S)éflfeefrfeence
Between 648.98 3 216.32 1.74 15
Groups
Intra 48677.24 393 123.86 -
Groups
Total 49326.23 396

As can be seen in Table 4, one-way variance analysis conducted to determine whether the
teachers’ motivation level varies significantly depending on the length of service revealed that the
difference between the arithmetic means of the groups is not significant (F=1.74;p>.05).

Table 5. The Results of One-way Variance Analysis (ANOVA) Conducted to Determine whether the
Teachers’ Motivation Level Varies Significantly depending on Job Satisfaction

Variable N Mean Sd
(1) Satisfied 300 123.46 11.76
(2) Dissatisfied 48 125.54 9.03
(3) Undecided 49 126.97 8.52
Variance Difference

MS d SS F

Job satisfaction Source d P Scheffe
Between 626.73 2 313.36 2.53 .04
Groups
Intra 48699.49 394 123.60 3>1
Groups
Total 49326.23 396

As can be seen in Table 4, one-way variance analysis conducted to determine whether the
teachers’ motivation level varies significantly depending on job satisfaction revealed that the
difference between the arithmetic means of the groups is significant (F=2.53;p<.05). Following this
finding, complementary analyses (posthoc) were conducted to determine the source of the difference.
First, the homogeneity of the variance was checked and it was decided that the variances are
homogenous (L= 3.98;p>,05); thus, Scheffe test was preferred. The reason for selecting Scheffe
analysis is that this analysis is sensitive towards o type error. The results of Scheffe analysis conducted
to determine the source of the difference revealed that the difference is between the mean scores of the
undecided group and the satisfied group in favor of the satisfied group ( p<.05). The difference
between the arithmetic means of the other groups was not found to be significant (p>.05).

Discussion
The mean score for the teachers’ attitudes towards motivational factors was calculated to be

124.14. The teachers’ motivation level was found to be high in general. This shows that the teachers
are affected from motivational factors to a great extent while working at school to fulfill educational
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objectives. In order to improve the motivation of teachers working at elementary and secondary
education organizations, the factors increasing the motivation of teachers should be supported and the
factors decreasing their motivation need to be reduced. In this regard, the factors intrinsically
motivating teachers should be given the highest priority. As a result of improved intrinsic motivation,
teachers will be more willing, successful and active to participate in the process. Enhancing the
intrinsic motivation of teachers is the responsibility of school administration to a great extent.
Therefore, school directors need to be sensitive towards the needs of teachers, fulfill their desires, put
emphasis on factors positively affecting teachers’ motivation and support them. The findings of the
current study concur with the findings reported by Can (2015), Erdem and Gozel (2014) and Ada et al.
(2013).

It was found that type of the school worked does not have a significant effect on the teachers’
attitudes towards motivational factors [p>.05]. Thus, it can be claimed that the factors motivating
teachers are not affected from type of the school. While this finding is supported by the finding
reported by Giizel, Ozdsl and Oral (2010), it is contrary to the finding of Gokay and Ozdemir (2010).

It was also found that the teachers’ attitudes towards motivational factors do not significantly
vary depending on the number of students in the class [p>.05]. Thus, it can be argued that the
motivation level of the teachers is not significantly related to the number of students in the class. This
finding is also supported by the finding reported by Gokay and Ozdemir (2010). Moreover, it was
found that the teachers’ attitudes towards motivational factors do not vary significantly depending on
length of service [p>.05]. Thus, it can be claimed that the teachers’ length of service does not
significantly affect their attitudes towards motivational factors. This finding is parallel to the finding
reported by Giizel (2011) and Cermik (2001). .

Finally, it was found that the teachers’ attitudes towards motivational factors vary significantly
depending on their job satisfaction [p<.05]. In this regard, length of service can be claimed to be
influential on the teachers’ attitudes towards motivational factors and this difference is between the
undecided group and the satisfied group in favor of the satisfied group.

Results and Suggestions
In light of the findings of the study, it can be claimed that the teachers’ attitudes towards
motivational factors are high. It was also concluded that type of the school, the number of students in
the class and length of service are not influential on the teachers’ attitudes towards motivational
factors. It was also found that the teachers who are in the undecided group are affected more from
motivational factors. Thus, the following suggestions are made:

- More emphasis should be put on factors intrinsically motivating teachers.

- School directors should pay greater attention to teachers whose motivation level is undecided.
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