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Abstract 

This study aims to investigate the effects of early childhood Children’s Rights and Democracy 

Education on children’s democratic behaviors. The study group consisted of a total of 53 children (28 

experimental, 25 control) aged between 60-72 months, who were attending two kindergartens 

affiliated with the Directorate of National Education in Kayseri. The study used the quantitative 

research method of pretest/posttest and control group quasi-experimental design. Data were collected 

by using the Democratic Behavior Scale developed by the researcher. 

The findings showed that while no significant difference existed between the pretest scores of the 

experimental and control groups prior to Children’s Rights and Democracy Education, the posttest 

mean scores of the experimental group increased significantly after the training as compared to the 

control group. In addition, learning was shown to be permanent by the results of a retention test given 

to the experimental group one month after the program ended. The results showed that the children 

who participated in the Children’s Rights and Democracy Education program displayed higher and 

more permanent development than the control children in the democratic behavior, autonomous 

behavior, and knowing one’s rights subdimensions of the Democratic Behavior Scale.  
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INTRODUCTION 

As today's children will become tomorrow’s leaders, we should teach them from early 

childhood with an educational approach similar to the one used in Children’s Rights and Democracy 

Education, which focuses on their rights and equips them with responsible citizenship skills, as well as 

a culture of democracy (Akyüz, 2001; Atay, 2009).  

Children’s Rights and Democracy Education (CRDE) is based on the Convention on the 

Rights of the Child (CRC), which grants children individual rights and aims to transform them into 

respectful, open-minded, creative and sensitive individuals who respect human rights (Akyüz, 2001; 

Ay Zöğ, 2008). In order for children to become such individuals, they first need to know their own 

rights (Lundy, 2007; Özdemir Uluç, 2008). Item 42 of the CRC calls for the teaching of children’s 

rights to children as well as adults. It is seen as a basic right for children to know their legal rights 

(Neslitürk and Ersoy, 2007; Washington, 2010; Uçuş, 2014; Seyhan and Cansever, 2015;346).  

Early childhood is a determining period when children’s physical, mental and social 

development is at its fastest. It is during this period that social skills such as cooperation, sharing, 

participation in group activities, expressing opinions in public and taking responsibility develop. 

Child-centered and early CRDE in line with children’s developmental levels is an important step in 

empowering child citizens and sustaining democracy. With children’s rights education in early 

childhood, children grasp the differences between wants, needs and rights, learn about abuse of 

children’s rights, and realize how their actions may affect others. As children learn about their own 

rights, they also discover that these are valid for all children, and that they must treat others 

responsibly and respectfully. As they learn about democratic values such as empathy, sensitivity, 

respect, love, tolerance, cooperation, helpfulness and sharing, their social adaptation skills improve 

and they have less conflict with others. This, in turn, improves the classroom atmosphere. When they 

are able to express themselves freely in such an environment, children’s self-confidence develops. 

They start to focus on “we” instead of “me” and their sense of belonging develops. In this way, 

children’s communication skills and socio-emotional development are supported, and they take more 

responsibility at school and in the society (Covell and Howe, 2001; Ersoy and Neslitürk, 2007; 

Freidmann, 2013; United Nations, 2012; Özdemir Uluç, 2008). 

At CRDE’s core lies an approach which teaches children about life and helps them internalize 

their existence. If CRDE is not based on real life, it cannot fulfill its transformative role. It is more 

important to provide children with educational experiences to help them translate rights-related 

concepts and values into behavior, than teach democracy and human rights directly (Bulut Pedük, 

2015). CRDE should be perceived as real life information, be implemented through participative age-

proper classroom practices with the support of families, and span holistically from preschool to 

elementary, secondary, higher, disabled, gifted and informal education programs (Covell et al., 2008; 

Covell et al., 2010; Washington,2010; Şirin and Gülhan, 2011; Demirezen et al., 2013).   

In recent years, children’s rights education has gained increasing importance. However, the 

number of early childhood CRDE studies is rather limited in the literature. Further, many studies 

recommend that new ones be conducted focusing on the development of CRDE programs (Akman and 

Ertürk, 2011; Çakmak Güleç and Özdemir, 2006; Kızıltepe et al., 2014; Seyhan and Cansever, 2015; 

Washington,2010). Also, most CRDE studies seem to focus on the views or attitudes of elementary 

school children, teachers and parents (Campbell, 2011; Goldberg, 2008; Sutton, 2003; Dalton, 1999; 

Temple, 1998; Ruck 1994; Çarıkçı and Er, 2010; Dinç, 2015; Koran, 2015; Köse, 2009; Neslitürk and 

Ersoy, 2007; Yağan Güder and Yıldırım, 2014).  

The limited number of studies focusing on children's rights education in the early childhood 

period and the failure of most existing studies to focus jointly on children's rights and democracy 

education convinced the researcher that the development of a CRDE program for early childhood was 

essential. The current study therefore contributes to the literature and sets a practical example for 

teachers. It is also worth noting that the data obtained from the study serves as a guide in the field of 
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preschool education and an example for future CRDE research. With an early childhood program, 

teachers do not only gain raised awareness about children's rights, but also develop an idea about the 

methods and techniques they may implement CRDE with. The program will also act as an example for 

teachers as they develop richer learning environments by using the information gained from the 

program.  

This study therefore aims to develop a “Children's Rights and Democracy Education Program” 

for the early childhood period and examine its effects on children’s democratic behaviors. Working 

with the question “What effect does children’s rights and democracy education have on children's 

democratic behavior levels?”, this study also seeks answers to the following sub problems:  

1. What are the Democratic Behavior Scale equivalence levels of experimental (CRDE) and 

control group (non-CRDE) children? 

2. Is there a difference between the Democratic Behavior Scale pretest - posttest scores of 

CRDE experimental and control groups? 

3. Is there a difference between the Democratic Behavior Scale posttest mean scores of 

CRDE experimental and control groups? 

4. Is there a difference between the Democratic Behavior Scale posttest - retention test scores 

of CRDE experimental group children? 

METHOD 

This study, which aims to identify the effects of CRDE on children's democratic behaviors, 

used the quantitative research method of the control group, quasi-experimental pretest - posttest - 

retention test design (Karasar, 2010). Considering that randomly assigning students to sections in an 

educational institution would hurt the existing class structure and order, the study used convenience 

sampling to establish the experimental and control groups (Büyüköztürk et al., 2018). The dependent 

variable in research design was the “democratic behaviors” of 48-72 month-old preschool children. 

The independent variable, whose effect on children's democratic behaviors was being studied, was the 

“Children's rights and democracy education program”. The experimental group in the study undertook 

the CRDE offered by the researcher in addition to the regular preschool educational program, while 

the control group continued the regular preschool educational program implemented by their teachers.  

The Study Group 

The study group consisted of two socio-culturally similar schools located in Melikgazi, 

Kayseri and the necessary permissions were obtained from the Directorate of National Education. 

Experimental and control groups were determined based on the willingness of school 

principals and teachers to implement the education program. The study group included a total of 53 

children, with the experimental group including 28 preschoolers aged between 60-72 months (14 

female, 14 male), and the control group including 25 preschoolers aged between 60-72 months (11 

female, 14 male). The demographic information of the study group, obtained with the permission of 

their families, are presented in Table 1 below.  
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Table 1. Frequency Distribution of Participants’ Demographic Information 

 

Group 
Total 

Experimental Control 

n % n % n % 

Children’s Sex 

F 14 50 11 44 25 47 

M 14 50 14 56 28 53 

Total 28 100 25 100 53 100 

Children's Age 60- 72 months 28 100 25 100 53 100 

Duration of Preschool 

Attendance 

1 yıl  8 28 13 52 21 40 

2 yıl  15 54 12 48 27 51 

3yıl  5 18 0 0 5 9 

Total  28 100 25 100 53 100 

Mothers’ Age Bracket   

25 and younger  0 0 0 0 0 0 

26-40 27 6 5 100 2 8 

41-60 1 4 0 0 1 2 

Total 28 100 25 100 53 100 

Mothers’ Educational 

Background 

Elementary  School 0 0 0 0 0 0 

Secondary School 0 0 0 0 0 0 

High School 3 11 8 32 11 21 

University 17 61 16 64 33 62 

Graduate 8 29 1 4 9 17 

Total  28 100 25 100 53 100 

Fathers’ Age Bracket  

25 and younger  0 0 0 0 0 0 

26-40 24 86 24 96 48 91 

41-60 4 24 1 4 5 9 

Total  28 100 25 100 53 100 

Fathers’ Educational 

Background  

Elementary  School 0 0 0 0 0 0 

Secondary School 0 0 0 0 0 0 

High School 2 7 5 20 7 13 

University 21 75 19 76 40 76 

Graduate 5 18 1 4 6 11 

Total  28 100 25 100 53 100 

 

Data Collection Tools 

The data collection tools used in the study were the Child-Family Demographic Information 

Form, Democratic Behavior Scale for 48-72 Month-Old Children, and the children's rights and 

democracy education program for 48-72 month-old children.  
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Child-Family Demographic Information Form. This form was prepared by the researcher 

in order to obtain demographic information and identify the characteristics of the study group. The 

form included questions about children's age and sex, and parents’ age and educational background. 

Democratic Behavior Scale. Aimed for use with 48-72 month-old children, the Democratic 

Behavior Scale was developed by the researcher to measure the effects of the 11-week CRDE on 

children's democratic behaviors. The scale was used as pretest, posttest and retention test.  

Children’s Rights and Democracy Education Program. This section presents information 

on the main philosophy of the CRDE and the program development process. 

The philosophy of the program. The CRDE is designed in line with progressivism, 

reconstructionism and constructivism, which are based on pragmatist philosophy. The goal of CRDE 

is to achieve democratic individuals for a democratic society by making use of John Dewey’s 

educational approach and methods. Dewey’s approach renders students creative and dynamic. 

According to this approach, schools should equip students with problem-solving skills against all 

social life problems. Dewey saw creative problem-solution as a requirement of democracy. In line 

with these principles, the program takes into account individual and social differences, and offers 

activities that encourage students to construct knowledge by using active learning, creative problem-

solving, questioning, and learning by doing and living (Bakır, 2007; Yeşiltaş and Kaymakçı, 2009; 

Aydoğdu, 2011; Yalçınkaya,2013; Şeker et al., 2014; Demirel, 2015; Aybek, 2017).   

Program Design. CRDE program design included the following stages in line with the 

Ministry of Education’s Program Development Model (Demirel, 2015, p.57). 

1. Needs analysis  

2. Deciding on general goals  

3. Deciding on the concepts, principles and skills in the field 

4. Deciding on learning areas and corresponding objectives 

5. Deciding on the themes included in the learning domain – Instructional activities- 

Measurement and evaluation 

6. Obtaining expert views 

7. Materials development 

8. Submitting programs for approval  

9. Implementing, monitoring and evaluating the program 

1. Needs Analysis In the program development process, the researcher undertook needs 

analysis to ascertain whether there was a need for CRDE in addition to the existing 

preschool educational program (Arsal, 1998; Karacaoğlu, 2009). As an educator, the 

researcher used the unstructured natural observation technique to examine monthly 

plans and daily education flow in state schools during the 2016-2017 school year, and 

found that neither teacher plans nor their daily education flows adequately included 

children's rights training or democracy education. Previous studies also corroborate 

the researcher’s observations (Washington, 2010; Akman and Ertürk, 2011; Seyhan 

and Cansever, 2015; Dinç, 2015). 

The researcher also undertook literature review, evaluation of the existing program, 

and content analysis. She examined the CRDE literature, research in the field and the 

existing preschool education program. Following these, she started needs analysis with 

the Delphi method. A CRDE needs analysis questionnaire was designed driven by the 

information obtained from observations, the source review and content analysis. 
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Expert view was obtained from preschool education academics and teachers. After 

this, data were collected electronically from 82 participants by using the “Delphi 

Technique”. Of these participants, 53% stated that they did not have the necessary 

information to prepare CRDE activities. Ninety-eight percent agreed that  “ CRDE can 

be implemented in early childhood”. At the same time, 83% stated that they “make 

room for CRDE in their monthly plans”. However, CRDE activities were “limited to 

certain days or weeks” by 70%. Of the 82 participants, 94% believed that there was a 

need in early childhood for CRDE. Of these, 79% stated that such a program was 

necessary because studies focusing on this topic in early childhood were rare, 57% 

stated that the Ministry of Education program did not contain objectives in this topic, 

and 54% stated that sample CRDE activities were needed. 

2. Deciding on general goals. General goals are determined in Turkey by the 

decision-makers in national education and define the characteristics of the ideal 

human expected by a given educational stage (Çelik, 2006; Sönmez, 2015). The 

general goals of Turkish national education and those of preschool education 

constitute the general goals of CRDE.  

3. Deciding on the concepts, principles and skills in the field. The basic skills in the 

program reflect the framework of the convention for children's rights and democratic 

behaviors.  

The principles of children's rights and democracy education are: 

 Aiming for children to learn their rights 

 Aiming to develop children's democratic behaviors 

 Aiming to develop children's autonomy skills 

 Putting the learner in the center as dictated by the constructivist approach 

 Taking note of individual differences in educational activities 

 Creating a democratic learning environment 

 Defending freedom of speech, which is the basis of democracy, in all circumstances 

 Being a role model for children by displaying democratic attitudes 

 Teaching concepts and themes concretely and by considering children’s 

developmental characteristics through educational activities 

 Making use of opportunity education 

 Recycling objectives for permanent learning 

 Planning educational activities around children’s daily lives, in line the principle of 

moving from near to far (Uçuş Güldalı, 2017). 

4. Deciding on learning domains and corresponding objectives. As CRDE was 

being prepared, related objectives in the MoNE preschool educational program (2013) 

were found. Following this, new objectives were written for the aims not included in 

the MoNE program. As the researcher identified new objectives, she did a literature 

review and evaluated the developmental characteristics of 48-72 month-old children. 

Each CRDE objective was developed by ensuring that it contains a statement focusing 

on behavior, is measurable and observable. A hierarchical order was followed in the 

objective indicators in line with the Taxonomy Approach (from simple to complex, 

concrete to abstract, near to far).  
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5. Deciding on the themes included in the learning domain – Instructional activities- 

Measurement and evaluation. In CRDE, themes are developed in line with the 

Convention on Children's Rights and democratic behaviors. The themes and 

objectives in the program support one another. The researcher prepared 40 activities 

for the program for 48-72 month-old children. These activities include themes to teach 

children's rights and develop democratic and autonomous behaviors. As necessitated 

by the Convention on Children's Rights, these themes include the family and 

alternative care, peace, environment, democracy, avoiding discrimination, education 

and free time, participation, media and the internet, health and well-being, violence, 

gender equality. The themes included in the program to encourage the development of 

autonomous behaviors are self-recognition, self-confidence, communication, 

innovative thinking, problem-solution, democracy, participation in decision-making, 

and following rules. In order to develop democratic behaviors, program activities 

focused on the themes of empathy, cooperation, responsibility, patience, respect, 

tolerance, sharing, helpfulness, observing rules, participating in decision making, 

negotiating, and sensitivity. The activities were child-centered and constructivist. 

There were both small and large group work. In order to enable children to learn by 

living, a process-based approach was adopted. The hidden curriculum created by 

student interaction and the classroom environment was also considered in order to 

help children learn via their experiences in the process. The activities regularly 

recycled the program objectives, thus attempting to create permanent learning. 

Different learning methods and techniques were used in conjunction so that the 

activities would arouse children’s curiosity and keep their attention alive. Considering 

the importance of affect in learning, the activities invited children to use their senses 

and gave them emotions such as excitement, curiosity, love and empathy within the 

process.  

CRDE measurement and evaluation was two-fold. The initial evaluation took place at the end 

of each activity plan in the form of student self-evaluation and evaluation of the day, while the final 

one was completed by using the researcher’s Democratic Behavior Scale, which aimed to discover the 

effects of the program on children's behaviors and was developed in line with the program objectives. 

1. Obtaining expert views. All of the 40 CRDE activities were evaluated by a total of 6 

experts — two preschool teachers, one curriculum development academic with a PhD, 

two full professors and an associate professor in the field of preschool education. 

Following expert opinion, the activities were designed in line with the child-centered 

approach. 

2. Materials Development. Out of the 40 program activities, 29 were developed by the 

researcher and 11 were adapted from the literature (MoNE O.Ö.E.P. Activity Book, 2013; 

Flowers, 2010; Sapsağlam and Ömeroğlu, 2016, Yalçın et al., 2012) .  

3. Submitting programs for approval. Approval to implement the program was obtained 

from Hacettepe University Ethics Commission and Kayseri Provincial Directorate of 

National Education. Additionally, permissions were taken from the families of 

experimental and control group children. 

4. Implementing, monitoring and evaluating the program. The pilot trial used 10 randomly 

selected activities from the program. During the trial, the activities were observed to be 

appropriate for the children's age group and also interesting for the children. Time needed 

was 40 minutes for integrated activities. The pilot trial did not necessitate any changes or 

revisions to the activities. The program was implemented in the kindergarten of an 

elementary school located in Melikgazi, Kayseri three days weekly for 11 weeks. 
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Data Analysis 

The data collection tools used in the study were the  “ Child-Family Demographic Information 

Form” and  “ Democratic Behavior Scale”. The demographic information obtained from the Child-

Family Demographic Information Form was presented by using frequencies (f) and percentages (%). 

When analyzing the data form the Democratic Behavior Scale, the first step was to explore whether 

the pretest, posttest and retention test scores displayed normal distribution in each group to be 

compared. The Shapiro-Wilk Test was used for this purpose. The differences between the paired 

groups who were not normally distributed were examined with the Mann Whitney U test, while the 

differences between the dependent variables who were not normally distributed were examined by 

using the Wilcoxon Test. The significance level was set at 0,05, with p<0,05 showing a significant 

difference and p>0,05 showing its lack. 

FINDINGS 

The findings concerning the subproblems of the study are presented below.  

1. Findings about the Equivalence Levels of CRDE Experimental and Control Groups 

Whether the democratic behavior levels of experimental and control groups varied statistically 

prior to CRDE was examined by using scores from the knowledge of rights, democratic behaviors and 

autonomous behaviors subdimensions, as well as the total score from the scale. In this way, the 

equivalence level of experimental and control groups was explored. 

Table 2. Mann-Whitney U Test Results of DBS Used as Pretest  

Democratic Behavior Scale 

 Mann-Whitney U test 

n x  Median Min Max sd 
Mean 

ranks 
z p 

Knowledge of 

Rights  

Experimental 28 21 19 9 45 9,3 25 

-0,86 0,386 Control 25 23 22 9 42 9,3 28 

Total 53 22 19 9 45 9,2  

Democratic 

Behaviors  

Experimental 28 70 69 39 95 12,8 30 

-1,59 0,113 Control 25 63 67 35 89 14,1 23 

Total 53 67 69 35 95 23,7  

Autonomous 

Behaviors  

Experimental 28 33 33 17 49 8,5 28 

-0,60 0,550 Control 25 31 33 10 45 10 26 

Total 53 32 33 10 49 9,2  

Total Score 

Experimental 28 125 118 82 181 26 28,3 

-0,70 0,487 Control 25 117 124 67 174 30 25,4 

Total 53 121 121 67 181 28  

 

In order to reveal the effects of CRDE, the Democratic Behavior Scale was implemented on 

experimental and control groups prior to implementing the educational program. The Mann Whitney 

U Test results of the pretest scores are presented in Table 2.  

The findings show no significant difference between the Knowledge of Rights ( z=-0,86;  

p>0,05), Democratic Behaviors (z= -1,59; p>0,05), Autonomous Behaviors (z=-0,60, p>0,05) 

subdimension scores and the total Democratic Behavior Scale (z= -0,70, p>0,05) mean scores of the 
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experimental and control groups. The analysis results showed that the democratic behavior levels of 

groups were similar, and any difference to occur in the democratic behavior levels would depend on 

the procedures implemented in the experimental and control groups. 

2. Findings about the Democratic Behavior Scale Pretest - Posttest Scores of the 

Experimental and Control Groups 

The Wilcoxon test performed to explore whether there was a significant difference between 

the experimental group’s Knowledge of Rights, Democratic Behaviors, Autonomous Behaviors and 

total DBS pretest-posttest mean scores yielded the results given in Table 3 below.  

Table 3. Experimental Group Pretest-Posttest Wilcoxon Test Results 

Democratic Behavior Scale 
Experimental group Wilcoxon Test 

n x  median Min max sd z p 

Knowledge of Rights         

Pretest  28 21 19 9 45 9,3 
-4,46 <0,001 

Posttest  27 43 45 34 45 3,0 

Democratic behaviors          

Pretest  28 70 69 39 95 13,8 
-4,40 <0,001 

Posttest 27 91 92 83 95 2,8 

Autonomous Behaviors         

Pretest  28 33 33 17 49 8,5 
-4,35 <0,001 

Posttest  27 46 48 39 50 3,5 

Total Scores         

Pretest  28 125 118 82 181 25,8 
-4,54 <0,001 

Posttest 27 181 182 164 190 6,9 

p<,05 

Table 3 shows that, in the DBS Knowledge of Rights subdimension, the posttest mean scores 

(x =43) of the experimental group were significantly higher than their pretest mean scores (x =21) (z=;-

4,46; p<0,05). Similarly, in the Democratic Behaviors subdimension, posttest mean scores (x =91) 

were significantly higher than pretest mean scores (x =70) (z=;-4,40; p<0,05). In the Autonomous 

Behaviors subdimension, posttest mean scores (x =46) were significantly higher than pretest mean 

scores (x =33) (z=;-4,35; p<0,05). As for the total DBS mean scores, posttest mean scores (x =181) 

were significantly higher than pretest mean scores (x =125) (z=-5,54; p<0,005). The results show that 

the CRDE contributed positively to children's democratic behaviors. 

Table 4 shows the results of the Wilcoxon test performed to see whether a significant 

difference exists between the Knowledge of Rights, Democratic Behaviors, Autonomous Behaviors 

and total Democratic Behavior Scale pretest-posttest mean scores in the Control group.  
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Table 4. Control Group Pretest-Posttest Wilcoxon Test Results 

Democratic Behavior Scale 
Control group Wilcoxon Test 

n x  median Min max sd z p 

Knowledge of Rights         

Pretest  25 23 22 9 42 9,3 
-1,15 0,251 

Posttest  21 27 27 9 43 11 

Democratic behaviors          

Pretest  25 63 67 35 89 14 
-1,61 0,107 

Posttest 21 69 76 27 93 19 

Autonomous Behaviors         

Pretest  25 31 33 10 45 10 
-1,80 0,070 

Posttest  21 36 40 20 49 9 

Total Scores         

Pretest  25 118 124 67 174 30 
-1,72 0,086 

Posttest 21 132 138 51 183 36 

 

Table 4 reveals no significant difference between the Knowledge of Rights pretest (x =23) and 

posttest mean scores (x =27) in the control group (z=-1,15; p>0,05). In the Democratic Behaviors 

subdimension too, no significant difference existed between pretest (x =63) and posttest mean scores 

(x =69) (z=-1,61; p>0,05). Similarly, the Autonomous Behaviors subdimension pretest (x =31) and 

posttest mean scores (x =36 ) did not vary significantly (z=-1,80; p>0,05). Considering the total DBS 

mean scores, no significant difference was observed once again between the pretest (x =118) and 

posttest mean scores (x =132) (z=-1,72; p>0,05). 

These results reveal that education based on the existing preschool educational program 

increases the democratic behavior levels of control group children, albeit not significantly. 

3. Findings on the CRDE Experimental and Control Group Posttest Scores 

The Mann-Whitney U test was performed to explore whether experimental and control group 

children’s Democratic Behavior Scale posttest mean scores varied significantly. The results are 

presented below. 

Table 5. Mann-Whitney U Test Results of DBS Used as Posttest 

Democratic Behavior Scale 

Group Mann-Whitney U test 

n x  Median Min Max sd 
Mean 

ranks 
z p 

Knowledge of 

Behaviors 

Experimental 27 44 45 35 45 3 3 

-5,6 <0,001 Control 21 27 27 9 43 10,7 12 

Total 48 36 42 9 45 11,1  

Democratic 

Behaviors  

Experimental 27 91 92 83 95 2,8 33 

-4,9 <0,001 Control 21 69 76 20 93 19,1 13 

Total 48 81 89 20 95 16,7  
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Autonomous 

Behaviors  

Experimental 27 46 48 39 50 3,5 32 

-4,5 <0,001 Control 21 36 40 20 49 8,9 14 

Total 48 42 43 20 50 8,2  

Total Score 

Experimental 27 181 182 164 190 6,9 33 

-5,0 <0,001 Control 21 132 138 51 183 35,9 13 

Total 48 160 177 51 190 34,2  

 

Comparing the experimental group children's posttest mean scores in the Knowledge of Rights 

(x =44), Democratic Behaviors (x =91), Autonomous Behaviors (x =46) subdimensions and the DBS 

total (x =181) mean score and the control group children's posttest mean scores in the Knowledge of 

Rights (x =27), Democratic Behaviors (x =69), Autonomous Behaviors (x =36) subdimensions and the 

DBS total (x =132) mean score, it was found that the scores of the experimental group in the 

subdimensions and the total scale were higher. In addition, the findings also showed that a significant 

difference in favor of the experimental group existed between the two groups’ Knowledge of Rights ( 

z=-5,6; p<0,05), Democratic Behaviors (z= -4,9; p<0,05), Autonomous Behaviors (z=-4,5, p<0,05) 

and DBS total (z= -5,0, p<0,05) posttest mean scores. These findings suggest that the CRDE 

implemented in the experimental group brought a significant increase in children's democratic 

behaviors.  

4. Findings on the CRDE Experimental Group Retention Test Scores 

The Wilcoxon test results showing the relationship between the experimental group’s 

Knowledge of Rights, Democratic Behaviors, Autonomous Behaviors subdimension scores and total 

DBS posttest-retention test mean scores are presented in Table 6. 

Table 6. Experimental Group Posttest Retention Test Wilcoxon Test Results  

Democratic Behavior Scale 
Experimental group Wilcoxon test 

n x  median min max sd z p 

Knowledge of Rights         

Posttest  27 43,5 45 34 45 3,0 
-0,3 0,755 

Retention Test 27 43,3 45 35 45 3,3 

Democratic Behaviors         

Posttest  27 91 92 83 95 2,8 
-0,3 0,004 

Retention Test 27 93 94 83 95 2,9 

Autonomous Behaviors          

Posttest  27 46 48 39 50 3,5 
-1,5 0,123 

Retention Test 27 48 50 38 50 3,0 

Total Scores         

Posttest  27 181 182 164 190 6,9 
-1,9 0,060 

Retention Test 27 184 187 172 190 5,5 

 

The experimental group's Democratic Behavior Scale posttest and retention test mean scores 

showed that there was no significant increase in the retention (x =43,3) and posttest (x =43,5) scores in 

the Knowledge of Rights subdimension (z= -0,3; p>0.05). In the democratic behaviors subdimension, 
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a significant increase existed in the retention test (x =93) ve posttest (x =91) mean scores (z= -0,3; 

p<0.05). In the experimental group's Autonomous Behaviors subdimension, there was an insignificant 

increase in the retention (x =48) and posttest (x =46) mean scores (z= -1,5; p>0.05). Finally, the 

experimental group's DBS total mean scores also showed an insignificant increase in the retention test 

(x =184) and posttest (x =181) mean scores (z= -1,9; p>0.05). These findings suggest that the CRDE 

which was implemented retained its positive effect on children's democratic behaviors. This is to say 

that the effect of the CRDE on experimental group children's democratic behaviors continued beyond 

the program. 

DISCUSSION 

The CRDE is a child-centered program including activities to develop the knowledge, skills, 

attitudes and behaviors necessary for children to gain a culture of democracy. Starting the CRDE in 

early childhood when learning is at its fastest is essential for Human Rights Education to reach its 

goals and for the formation of modern and democratic societies. After the CRDE, which was 

implemented in the experimental group in addition to the current preschool educational program, the 

experimental group posttest mean scores in the Knowledge of Rights subdimension (x =43) were 

significantly higher than pretest mean scores (x =21) (z=-4,46, p<0,005).  

The DBS Knowledge of Rights subdimension measures children’s awareness levels of the 

CRC’s protection, development and participation rights. This finding overlaps with the findings of 

Washington’s study regarding the development and implementation of a Family Involvement 

Children's Rights Education Program. Washington (2010) concluded in his study that experimental 

group children gained awareness of CRC with the help of the program. Pettman et al. (1986) 

developed a program to teach human rights to preschoolers and grade 1-4 students and emphasized 

that human rights training and human values may be taught through objective methods. Also, Decoene 

and De cock (1996) concluded in a children's rights educational program for 3-12 year-old children 

that there is a mutually increasing relationship between children's values regarding general rights. 

Similarly, Covell and Howe (1999) developed a children's rights educational program and found that 

children who received children's rights education had more comprehensive and accurate children's 

rights information than those who did not receive similar education, and that these children embraced 

minority children more than others. In studies conducted at different levels of education, it was seen 

that children's rights education increased children’s awareness of their rights (Golberg, 2008; Covell 

and Howe, 2001; Uçuş, 2014; Demirezen et al., 2013; Torun and Duran, 2014; Kaymak Özmen et al., 

2014; Hareket, 2015; Hareket, 2018). 

As can be understood from these research findings, experimental group children who took part 

in the training program had increased awareness of their rights to live, develop and be protected. 

Baydar and Yazıcı (2015) aimed to determine 60-72 month-old children's perceptions of children's 

rights in their study, and found that the majority referred to the development right in their statements, 

while more than half mentioned the right to live, and almost half mentioned the protection right. 

Baydar and Yazıcı’s findings support the view that rights education should start in early childhood. In 

a study evaluating preschool teachers’ views about children's rights, Kor (2013) found that teachers 

thought the items in CRC mentioning the rights of life, development, health and education can help 

develop awareness in early childhood children. Also, Ruck (1994) examined the development of 

children’s personal decisiveness and their perceptions of care and protection rights, and found no 

relationship between increasing care, protection questioning skills, and age. Quennerstedt (2016) 

observed the daily activities of a group of children aged between 1 and 3 years in order to examine 

how they acquired the laws of human rights in the preschool education environment. He concluded 

that children’s behaviors were frequently concerned with human rights and defined children's rights in 

three different domains: belonging, effect and equality.  

Özdemir Uluç (2008) stated that  “ if children's rights education is successful, children’s 

awareness of their rights and their interest in the protection and promotion of children's rights will 

definitely increase”. In the early childhood period, as children perceive the concept of rights in a self-
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centric way and through concrete realities, they need to be provided with a democratic education 

program that will enable them to turn democracy and human rights information into values, behaviors 

and attitudes (Neslitürk and Ersoy, 2007; Özdemir Uluç, 2008; Washington, 2010;  Uçuş, 2014;  

Seyhan and Cansever, 2015).  

The posttest mean scores in the Democratic Behaviors subdimension of DBS (x =91), which 

was implemented on experimental group children after the CRDE, were significantly higher than the 

pretest mean scores (x =70) (z=;-4,40; p<0,05). The democratic behaviors subdimension measured 

social development behaviors that every human being needs for the development of a democratic 

culture, such as obeying rules, participating in decisions, cooperation, sharing, helping others, respect 

and tolerance. Democracy education, starting at home and continuing at school, is an essential element 

to raise individuals with a democratic culture. Erwin and Kipness (1997) claim,  “ democracy can be 

clearly understood in the early childhood period as a value.” According to Kuş, Sönmez and 

Karatekin (2011), democracy education is a whole consisting of parts such as the family, environment, 

school, management style and culture, and democracy is a value that can best be learned through 

living. Therefore, teachers must make sure that they act as role models so that children experience 

democracy through a democratic method, classroom interaction and climate in the instructional 

process. Mapiasse (2007) studied the effects of a democratic classroom climate on students’ 

participation and learning output, and concluded that a democratic climate has important effects on 

student participation, interpretation skills and the concept of citizenship. Subba (2014) pointed out in a 

study that democratic ideals such as equality, freedom and justice are given to individuals at school; 

teachers are a crucial factor in this; democracy education can help shape children into citizens who 

will defend democracy in the future; and therefore it needs to take place as early as possible. Sundawa 

(2015) concluded that using the classroom as a democracy laboratory has a powerful effect in 

improving students’ democratic skills and that teachers play an important role in helping students 

develop a democratic character at school. Bulut Pedük (2015) emphasized the importance of educating 

children via democratic attitudes in a democratic environment and giving them responsibilities in 

children's rights education. Özdemir Doğan (2017) studied effective children's rights education with 

classroom teachers. The teachers believed that students should be taught their rights and 

responsibilities through active participation and learning by doing; that a school culture needs to be 

built; and that children must learn not only about their rights but also about their responsibilities. 

Lowry (2002) stated that democracy is a moral behavior and claimed that democracy education will 

provide equality in the classroom and facilitate problem-solution.  

The Autonomous Behaviors subdimension of the DBS implemented on experimental group 

children after the CRDE showed that their posttest mean scores (x =46) were significantly higher than 

pretest mean scores (x =33) (z=;-4,35; p<0,05).   

The DBS Autonomous Behaviors subdimension measures the levels of behaviors in the social 

and cognitive development area, such as asking questions, doing research, solving problems, initiating 

and maintaining conversation, voicing opinions, and defending one’s own and other people’s rights, 

which every individual needs to possess for a democracy culture to flourish. In a democratic society, 

individuals should learn ample and diverse information about political, social and cultural issues, not 

just from their immediate environment but from diverse sources. This is related to the development of 

autonomous learning skills which are essential to a democratic culture (COE, 2016).  

Societies with a democratic culture can only be formed if their members are raised as free-

thinking, expressive, decision-making, questioning, critiquing, researching, problem solving, self-

confident and autonomous individuals who have a realistic view of themselves. Raising individuals 

with these traits is only possible through an education that promotes democratic culture and starts in 

early childhood, an important stage in children's character development (Yılmaz and Ölçer, 2018). 

Democracy education equips individuals not only with the necessary attitudes and behaviors to engage 

actively with the society, but also with autonomy and social skills necessary to identify and pursue 

their own goals. Ak (2016) contends that democracy in preschool means children being able to make 

decisions about their own lives. With a democratic approach, children come to understand themselves 
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as they contribute to the social and group consciousness. This improves self-efficacy, self-

development, self-experience, self-responsibility, and self-control skills (Dürr,2005; Elkatmış,2007). 

On the other hand, high student autonomy encourages children to develop their self-regulation and 

decision-making skills and increase their motivation level. Becoming a lifelong learner connotes high 

student autonomy (Yılmaz and Ölçer, 2018). 

Yavuz (2016) writes that student autonomy also means that the student is the subject in the 

decisions made in their learning process. According to Ölçer and Yılmaz (2019), autonomy is the 

ability to be aware of one’s self, to think freely and decide, to put one’s decisions into action, to act 

independently and sincerely, and to make choices. Individuals’ behaviors such as feeling confident 

about their choices, resisting peer and parent pressure while displaying appropriate social 

responsibility, having control over their behaviors, feeling self-confident, and being able to make 

decisions without getting socially affected depend on the development of autonomous behaviors 

(Yılmaz and Ölçer, 2018). An autonomous individual is not scared to show their presence and defend 

themselves when necessary. Autonomous individuals know what they want and how they can get it, 

thus having control and responsibility over their lives. Autonomous individuals are aware of their own 

wants, and they make it known to others through their behaviors that they have the  “ right to choose” 

(Ersoy Kart and Güldü, 2008). 

According to the competencies for a democratic culture model, autonomous learning skills are 

necessary for individuals to organize and evaluate their own learning according to their own needs, 

with their own guidance and no help from others. Individuals with autonomous learning skills can 

identify their own learning needs and reach the sources they need to fulfill these needs. They test the 

resulting information for bias and manipulation. They then process it with their own skills, attitudes 

and values. They evaluate the learning strategies used and make conclusions by using new information 

and new learning strategies (COE, 2016).  

The CRDE emphasized the development of autonomous learning skills in children, and 

activities were planned to support children’s learning within this process. The results showed that the 

CRDE benefited children's autonomy behaviors.  

The total DBS mean scores of the experimental group after CRDE showed that their posttest 

mean scores (x =181) were significantly higher than their pretest mean scores (x =125) (z=-5,54; 

p<0,005). Regarding the retention test mean scores in the experimental group, no significant increase 

occurred in the Knowledge of Rights (x i=43,3; x s =43,5) and Autonomous Behaviors (x i=48;  x s =46) 

subdimensions and the total score from the scale (x i=184 x s=181); however, a significant increase was 

detected in the democratic behaviors subdimension (x i=93; x s=91) (z=-0,3; p<0,05). These findings 

suggest that the positive effects of CRDE on children's democratic behaviors retained their 

permanence and continued after the program.  

CRDE aims to raise 21st century citizens and is based on the theory of multiple intelligences. 

It therefore strives to serve the nature, characteristics and strengths of each individual in the group; 

encourages children's curiosity and love for learning; is process-oriented rather than product; is 

innovative; and taps into students’ critical thinking skills. It encourages the values of sustainability and 

environmental responsibility, as well as participation in society and multiculturalism. The program 

aims to raise independent, responsible, cooperative, self-aware, sensitive and empathetic individuals 

with respect for differences.  

With its roots in constructivism, the program was developed by using a rights-based approach, 

which brings together the components of the instructional process, method and materials. It does not 

ask children to memorize information; rather, it encourages them to learn by doing, to construct, make 

meaning, interpret and transfer their knowledge when necessary.  

Play-based activities have priority, and cooperative educational events in which children work 

towards a shared goal in pairs and teams are organized. These educational activities are evaluated 
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together with children, encouraging them to express their feelings and thoughts and to compliment 

their peers when necessary. Their needs and expectations for future educational events are elicited. 

Naturally, a program in which children learn by doing, living and having fun in a positive classroom 

atmosphere with close child-teacher relationships led to an effective process both for the researcher 

and the children. In an attempt to review children's rights education studies at preschools, Topsakal 

and Sadıkoğlu (2017) examined studies in preschool education and preschool curricula. They 

concluded that a very limited number of studies focused on children's rights education in preschools; a 

rights education program based specifically on children’s rights was necessary in preschool education; 

children's rights education was also necessary for families, teachers and all other individuals that come 

into contact with children; and there is a need for high-quality scientific studies. 

This CRDE program development study is among the few in Turkey that focus jointly on 

early childhood and children's rights and democracy education. The results showed that the program 

was appropriate and effective in the early childhood period. It is therefore expected to provide an 

example to early childhood teachers and researchers.  

CONCLUSIONS  

The aim of this study was to examine the effects of an early childhood CRDE on children's 

democratic behaviors. In order to do so, the researcher developed a CRDE program and implemented 

it on an experimental group of children for 11 weeks. The results are listed below. The effects of 

CRDE were analyzed by implementing the Democratic Behavior Scale developed by the researcher on 

experimental and control groups as pretest, posttest and retention test.  

1. Prior to CRDE, no significant difference existed between the pretest scores of 

experimental and control groups. Based on this, it was concluded that experimental and 

control groups’ democratic behavior levels were similar in all subdimensions (knowledge 

of rights, democratic behaviors, autonomous behaviors). As the total score from the scale 

was also similar in the two groups, it was decided that any future difference in the 

democratic behavior levels could be attributed to the procedures to take place.  

2. The posttest mean scores of the experimental and control groups after CRDE showed that 

the former scored significantly higher in all subdimensions and the total scale.  

3. The DBS pretest and posttest mean scores in the experimental group after CRDE revealed 

a statistically significant increase in all subdimensions and the total scale. 

4. The DBS pretest and posttest mean scores in the control group after CRDE showed no 

statistically significant increase in any of the subdimensions or the total scale. 

5. The DBS posttest and retention test mean scores of the experimental group revealed no 

significant increase in the knowledge of rights or autonomous behaviors subdimensions, a 

statistically significant increase in the democratic behaviors subdimension, but none in 

the total mean scores from the scale.  

Recommendations 

Recommendations for research: 

 In this study, 60-72 month-old preschoolers underwent an 11-week children’s rights and 

democracy education program which was developed by the researcher to instil democratic 

behaviors in early childhood. The program was confirmed to have a positive effect on 60-

72 month-old children's democratic behaviors, and its effectiveness with other age groups 

awaits further examination. 
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 Children's rights and democracy education may be tested for its effects on the democratic 

behaviors of children from different socioeconomic and sociocultural backgrounds and 

with different developmental characteristics. 

 In this study, children's democratic behavior levels were examined with the help of the 

DBS completed by preschool teachers. As the scale is also fit for parent use, children's 

democratic behavior levels may also be studied based on parent views, therefore allowing 

an exploration of children's democratic behavior levels through their families’ 

observations. 

Recommendations for practice: 

 The study showed that the 11-week Children’s Rights and Democracy Education program 

had positive effects on children's democratic behaviors. The implementation of this 

program may be made widespread by cooperating with the National Education 

Directorates. 

 Preschool teachers may be offered in-service training sessions and seminars on children's 

rights and democracy education in early childhood in order to guide them as they develop 

activities and practices to support children's knowledge of their rights and democratic 

behaviors.  

 Children's development is greatly influenced by family attitudes, behaviors and 

knowledge levels. Therefore, families may be trained in teaching their young children to 

display rights-based democratic attitudes and behaviors, and in this way support the 

development of democratic behaviors in them. 

 In the national literature, there is a need for sources on children's rights and democracy 

education in early childhood. Publications may target training academics, teachers and 

families in “Children's Rights and Democracy Education in Early Childhood”. In order to 

benefit children, illustrated children's rights and democracy books and activity handbooks 

may be written, and children's rights workshops may be organized. 

REFERENCES 

Ak, İ. S. (2016). Demokrasi eğitimi ve çocuklar üzerindeki etkileri. Link: 

http://www.bebek.com/demokrasi-egitimi-ve-cocuklar-uzerindeki-etkileri_ 

Akman, B. ve Ertürk, H.G.(2011). Okul Öncesi Öğretmenlerin Çocuk Haklarına İlişkin Bilgi 

Düzeylerinin ve Okul Öncesi Dönemde Çocuk Haklarının Öğretilmesine İlişkin Görüşlerinin 

İncelenmesi.  1. Türkiye Çocuk Hakları Kongresi Yetişkin Bildirileri Kitabı, Çocuk Vakfı 

Yayın No: 90, S.1,ss.269-284, İstanbul.  

Akyüz, E. (2001). Çocuk hakları sözleşmesinin temel ilkeleri ışığında çocuğun eğitim hakkı. Milli 

Eğitim Dergisi, 151 

Arsal, Z. (1998). Program geliştirme sürecinde ihtiyaç analizinin yeri ve nasıl yapıldığına ilişkin 

program geliştirme uzmanlarının görüşleri, Master's Thesis,  İzzet Baysal Üniversitesi, 

Bolu. 

Atay, M. (2009). Okullarda Eğitimin Amacı, Yöntemi ve İçeriği, Eğitimde Haklar,101. 

Aybek, Ş. (2017).  Ülkemiz John Dewey’in pragmatik eğitim felsefesini uygularsa Amerika gibi 

olabilir mi? Link: http://www.egitimajansi.com/sahin-aybek/ulkemiz-john-deweyin-

pragmatik-egitim-felsefesini-uygularsa-amerika-gibi-olabilir-mi-kose-yazisi-1174y.html   



International Journal of Progressive Education, Volume 18 Number 1, 2022 

© 2022 INASED 

190 

Aydoğdu, H. (2011). Demokratik Eğitim John Dewey in Eğitim Felsefesi Üzerine.  Ayraç Aylık Kitap 

Tahlili ve Eleştiri Dergisi. 

Ay Zög, D. (2008). Öğrencilerin çocuk haklarını algılama düzeyleri ile akademik başarıları 

arasındaki ilişki, - Unpublished Master's Thesis, Beykent Üniversitesi, İstanbul. 

Bakır, K. (2007). John Dewey ve demokratik eğitim, Master's Thesis, Atatürk Üniversitesi, Erzurum. 

Baydar I.Y. & Yazıcı E. (2015). 60-72 Aylık Çocukların Çocuk Haklarına İlişkin Algılarının Resim 

Yoluyla İncelenmesi. Uluslararası Aile Çocuk ve Eğitim Dergisi, (5), 1-19. 

Bulut Pedük, Ş. (2015). Çocukların hak ettiği eğitimi almalarında onların gelişim haklarını bilen ve 

dikkate alan okul öncesi öğretmenleri olabilmek. Milli Eğitim Dergisi, 45(206), 97-105. 

Büyüköztürk, Ş., Çokluk, Ö., & Köklü, N. (2018). Sosyal bilimler için istatistik (20. baskı). Ankara: 

Pegem Akademi Yayıncılık. 

COE. (2016). Demokrasi kültürü için yetkinlikler. Link: https://rm.coe.int/16806ccf18  

Covell, K., & Howe, R. B. (1999). The impact of children's rights education: A Canadian study. The 

International Journal of Children's Rights, 7(2), 171-183. 

Covell, K., & Howe, R. B. (2001). Moral education through the 3 Rs: Rights, respect and 

responsibility. Journal of moral education, 30(1), 29-41. 

Covell, K., Howe, B. R., & McNeil, J. K. (2008). ‘If there's a dead rat, don't leave it’. Young children's 

understanding of their citizenship rights and responsibilities. Cambridge Journal of 

Education, 38(3), 321-339. 

Covell, K., Howe, R. B., & McNeil, J. K. (2010). Implementing children’s human rights education in 

schools. Improving Schools, 13(2), 117-132. 

Çakmak Güleç, H., & Özdemir, B. (2006). Okul öncesi eğitim kurumlarına devam eden ve etmeyen 

çocukların demokratik davranışlarının velilerin görüşlerine göre değerlendirilmesi. Çocuk 

Gelişimi ve Eğitimi Dergisi, 1(2), 1-11. 

Campbell, A. (2011). A Creative arts-based approach to using children's rights as a vehicle for 

tolerance education at the senior elementary school level , Doctoral Dissertation, Lakehead 

University, Canada. 

Çarıkçı, S., Er, K.O.  (2010). Balıkesir Üniversitesi Necatibey Eğitim Fakültesi’nde Öğrenim Gören 

Öğretmen Adaylarının insan Hakları Eğitimine Yönelik Tutumları, Balıkesir Üniversitesi 

Sosyal Bilimler Enstitüsü Dergisi, Cilt 13 Sayı 24 Aralık 2010 ss.54- 69. 

Çelik, F. (2006). Türk eğitim sisteminde hedefler ve hedef belirlemede yeni yönelimler. Burdur Eğitim 

Fakültesi Dergisi, 6(11), 1-15. Anadolu Üniversitesi Yayınları. 

Dalton, D. A. M. (1999). The Child's Right to an Education for Open-Mindedness: A Moral and Legal 

Theory of Materials Access and Selection, Doctoral dissertation, University of Alberta, 

Edmonton.   

DeCoene, J., & De Cock, R. (1996). The children’s rights project in the primary school ‘De 

vrijdagmarkt’in Bruges. Monitoring Children’s Rights, 627-636. 

Demirel, Ö. (2015). Eğitimde program geliştirme, kuramdan uygulamaya. Ankara:  Pegem Akademi. 



International Journal of Progressive Education, Volume 18 Number 1, 2022 

© 2022 INASED 

191 

Demirezen, S., Altıkulaç, A., & Akhan, N.E.(2013). İlköğretim Öğrencilerine Göre “Çocuk Hakları”. 

Uluslararası Eğitim Araştırmacıları Dergisi, 4 (1), 38-52. 

Dinç, B. (2015). Okulöncesi eğitim kurumuna devam eden çocukların ebeveynlerinin çocuk hakları 

eğitimi konusundaki görüşleri. Journal of Qualitative Research in Education, 3(1), 7-25.  

Dürr, K. (2004). The School: A Democratic Learning Community–the all-European study on pupils’ 

participation in school. DGIV/EDU/CIT (2003) 23 Rev. Strasbourg: Council for Cultural 

Co-Operation (CDCC), Council of Europe (www. coe. int.). 

Elkatmış, M. (2007). İngiltere ve Türkiye’deki İlköğretim I. Kademede İnsan Hakları Eğitimlerinin 

Karşılaştırılması, Unpublished Doctoral Dissertation, Gazi Üniversitesi. Ankara. 

Ersoy Kart, M. & Güldü, Ö. (2008). Özerk benlik yönetimi ölçeği: Uyarlama çalışması. Ankara 

Üniversitesi Eğitim Bilimleri Fakültesi Dergisi, 41(2), 187-207. 

Erwin, E. J., & Kipness, N. A. (1997). Fostering democratic values in inclusive early childhood 

settings. Early Childhood Education Journal, 25(1), 57-60. 

Flowers, N. (2010). Pusulacık. Çocuklar İçin İnsan Hakları Eğitimi Kılavuzu. Çev: Metin Çulhaoğlu. 

İstanbul: Bilgi Üniversitesi Yayınları 293. 

Friedmann, L. (2013). Education for Peace: Empowering children to uphold liberty, equality, and 

dignity. Link: childrensrightseducation.com 

Goldberg, J.L. (2008). The impact of a human rights education on student attitudes and behaviors 

(Doctoral dissertation), Northcentral University, Arizona.  

Hareket, E. (2015). Çocuk meclisi uygulamalarının bazı değişkenlere göre çocuk haklarına ilişkin algı 

gelişimine etkisi, Unpublished Master's Thesis, On Dokuz Mayıs Üniversitesi, Samsun 

Hareket, E. (2018) Eğitim hukuku bağlamında çocuk hakları eğitimi: bir eylem araştırması, Doctoral 

Dissertation, Gazi Üniversitesi, Ankara.  

Karacaoğlu, Ö. C. (2009). İhtiyaç Analizi ve Delphi Tekniği; Öğretmenlerin Eğitim İhtiyacını 

Belirleme Örneği, I. Uluslararası Eğitim Araştırmaları Kongresi, Çanakkale. 

Karasar, N. (2010). Bilimsel Araştırma Yöntemi (21. Basım). Ankara: Nobel Yayıncılık. 

Kaymak Özmen, S., Yalçın, T. (2011). “İlköğretim Öğrencilerine Yönelik Çocuk Hakları Eğitimi”, 1. 

Türkiye Çocuk Hakları Kongresi Yetişkin Bildirileri Kitabı, Çocuk Vakfı Yayın No:90, 

1;269-284, İstanbul. 

Kızıltepe, G. İ., Uyanık, Ö., Özsüer, S., & Yaşar, M. C. (2014). 61–72 Aylık Çocukların Demokratik 

Tutum Ve Davranışlarının Anne Görüşlerine Göre Değerlendirilmesi. Türkiye Sosyal 

Araştırmalar Dergisi, 173(173), 227-244. 

Kor, K. (2013). Okul öncesi öğretmenlerinin çocuk hakları konusundaki görüşlerinin belirlenmesi, 

Unpublished Master's Thesis, On sekiz Mart Üniversitesi, Çanakkale. 

Koran, N. (2015). Öğretmenlere Yönelik Çocuk Hakları ve Hak İhlalleri Eğitiminin Değerlendirilmesi 

Üzerine Nitel Bir Çalışma. Hacettepe Üniversitesi Sağlık Bilimleri Fakültesi Dergisi. 

Köse, E. (2009). Okul öncesi öğretmenlerinin demokrasi anlayışlarının değerlendirilmesi (Erzurum ili 

örneği). Kastamonu Eğitim Dergisi, 17(3), 871-880. 



International Journal of Progressive Education, Volume 18 Number 1, 2022 

© 2022 INASED 

192 

Kuş, Z. , Sönmez, Ö.F. , Karatekin, K. (2011). Okulda Yaşam Biçimi Olarak Demokrasi Eğitimi, 10. 

Ulusal Sınıf Öğretmenliği Eğitimi Sempozyumu, Sivas.  

Lowry, S. C. (2002). Democratic education: A study of three school sites. (Doctoral dissertation). 

Retrieved from 

ProQuest dissertations and theses. (276093967) 

Lundy, L. (2007). ‘Voice’is not enough: conceptualising Article 12 of the United Nations Convention 

on the Rights of the Child. British Educational Research Journal, 33(6), 927-942. 

Mapiasse, S. (2007). Influence of the Democratic Climate of Classrooms on Student Civic Learning in 

North Sulawesi, Indonesia. International Education Journal, 8(2), 393-407.  

M.E.B, (2013). Okul Öncesi Eğitim Programı, Ankara.  

Neslitürk, S. ve Ersoy, A. F. (2007). Okul öncesi öğretmen adaylarının çocuk haklarının öğretimine 

ilişkin görüşleri. Eğitimde Kuram ve Uygulama Çanakkale Onsekiz Mart Üniversitesi Eğitim 

Fakültesi Araştırma Dergisi,3(2) 245-257  

Ölçer, S., & Yılmaz, G. (2019). Çocuklarda Özerklik Algısı İle Öğretmenlerin Özerkliği Etkileyen 

Faktörler Ve Geliştirmeye Yönelik Stratejilere İlişkin Görüşleri. Journal Of Awareness, 4(1), 

153-176.  

Özdemir Doğan, G. (2017). Çocuk Hakları Eğitiminde Uzman Sınıf Öğretmenlerinin Perspektifinden 

Etkili Çocuk Hakları Eğitimi: Anlayışlar ve Uygulamalar, Unpublished Master's Thesis, 

Gaziantep Üniversitesi, Gaziantep.  

Özdemir Uluç, F.(2008). İlköğretim Programlarında Çocuk Hakları, Doctoral Dissertation. Ankara 

Üniversitesi, Ankara.  

Pettman, R., (1986). Human Rights Commission Education Series No. 2: Teaching for Human Rights: 

Preschool and Grades 1–4., Australian Government Publishing Service: Canberra. 

Quennerstedt, A. (2016) Young children's enactments of human rights in early childhood education, 

International Journal of Early Years Education, 24:1, 5-18, DOI: 

10.1080/09669760.2015.1096238  

Ruck, M.D. (1994). Children’s understanding of nurturance and self-determination rights 

(Unpublished Doctoral Dissertation). Toronto University, Toronto.   

Sapsağlam, Ö., Ömeroğlu, E. (ed.) (2016). Okul öncesi dönemde karakter ve değerler eğitimi teoriden 

uygulamaya. Ankara: Pegem akademi yayıncılık 

Seyhan, G. B., Cansever, B. A. (2015). Okulöncesi Dönem Çocukları İçin Hazırlanmış “Çocuk 

Hakları” Temalı Pano Uygulamaları . Eğitim ve Öğretim Araştırmaları Dergisi, 4(3) 345-

354 

Sönmez, V. (2015). Program geliştirmede öğretmen el kitabı. Ankara: Anı yayıncılık.  

Subba, D. (2014). Democratic values and democratic approach in teaching: a perspective. American 

Journal of Educational Research, 2(12A), 37-40. 

Sundawa, D. (2015, June). Classroom Developing Of Civic Education As Laboratory Of Democracy 

Education. In The Proceeding Of The Commemorative Academic Conference For The 60th 

Anniversary Of The 1955 Asian – African Conference In Bandung, Indonesia (P. 66). 



International Journal of Progressive Education, Volume 18 Number 1, 2022 

© 2022 INASED 

193 

Sutton, P. B. (2003). The Relationship Between Parents' Attitude Toward Children's Rights, Parenting 

Styles, and Children's Right to Sexuality Education, Doctoral dissertation, Alliant 

International University, Fresno 

Şeker, H., Görgen, İ., Tuncel, İ., Alcı, B., Kablan, Z., Baykara, K., ... ve Turan, H. (2014). Eğitimde 

program geliştirme kavramları yaklaşımlar.  Ankara: Anı Yayıncılık.   

Şirin, M. R. (1999).Gerçek Hayat Bilgisi Çocuk Hakları, I.İstanbul Çocuk Kurultayı Bildiriler Kitabı, 

S.58. , İstanbul  

Şirin, M.R. ,Gülhan, A. (2011).  I. Türkiye Çocuk Hakları Stratejisi, Çocuk Vakfı Yayınları: 98, 

İstanbul. 

Temple, M.E. (1998). The influence of age, parental education level and parental style on children’s 

understanding of their nurturance and self-determination, Unpublished Master Thesis, 

Toronto University, Toronto.  

Topsakal, C., & Sadıkoğlu, İ. (2017). Okul öncesi eğitimde çocuk hakları eğitimi çalışmalarına genel 

bir bakış. Recep Tayyip Erdoğan Üniversitesi Sosyal Bilimler Dergisi, 3(6), 219-244.  

Torun, F., & Duran, H. (2014). Çocuk Hakları Öğretiminde Oyun Yönteminin Başarıya, Kalıcılığa ve 

Tutuma Etkisi. Adıyaman Üniversitesi Sosyal Bilimler Enstitüsü Dergisi, 20   

Uçuş, Ş.(2014). Çocuk Hakları Eğitimi Programının Hazırlanması ve Değerlendirilmesi: Uygulama 

Öğretiminin ve Katılımcıların Görüşleri, International Journal of New Trends in Arts, Sports 

& Science Education, Volume 3, İssue 2, 2014   

Uçuş Güldalı, Ş.  (2017). Çocuk Hakları Eğitimi.  Turan, R. (Editor): Öğretmen adayları ve 

öğretmenler için insan hakları ve demokrasi eğitimi (s. 159-196). Ankara: Pegem Akademi 

Yayıncılık.  

UNITED NATIONS, (2012). Human Rights Education in Primary and Secondary School Systems: A 

Self-assessment Guide for Governments, New York and Geneva.   

Yağan Güder, S, & Yıldırım, A. (2014). Okulöncesi Öğretmen Adaylarının Demokrasiye İlişkin 

Metaforları. Adıyaman Üniversitesi Sosyal Bilimler Enstitüsü Dergisi, 2014(16).  

Yalçın, A., Yemenici, F., Sabancı, H., Kalaycı, K.K., Halisdemir, M., Bakülü, N., Hazar, R.G., Köse, 

S., Ünsal, Y. (2012). Değerler eğitimi etkinlik örnekleri.  Uyanık Balat G. (Editor) Okul 

Öncesi Eğitimde Değerler Eğitimi ve Etkinlik Örnekleri, Pegem Akademi Yayıncılık, 

Ankara.  

Yalçınkaya, E. (2013).  'The Effects of Performance assessment approach on democratic attitude of 

students', Academic Journals, Educational Research and Reviews, Vol. 8 (8), pp. 440-448  

Yavuz, M.(2016). Doç. Dr. Mustafa Yavuz İle Eğitimde Özerklik Üzerine, TEDMEM. Link:  

https://tedmem.org/dosya-konusu/doc-dr-mustafa-yavuz-ile-egitimde-ozerklik-uzerine  

Yeşiltaş, N. K., & Kaymakçı, S. (2009). John Dewey’nin Eğitim Anlayışı ve Sosyal Bilgiler Eğitimine 

Yönelik Bazı Örnek Uygulamaları. Kafkas Üniversitesi Sosyal Bilimler Enstitü Dergisi, 1(4). 

Washington, F. (2010). 5–6 Yaş Grubu Çocuklarına Uygulanan Aile Katılımlı Çocuk Hakları Eğitimi 

Programının Etkililiğinin İncelenmesi, Unpublished Master's Thesis, Marmara Üniversitesi, 

İstanbul. 

  


